In music education we begin children’s elementary
music experience by encouraging everyone to join in
music making through singing and performing on
rhythm instruments, autoharps, recorders, flutophones,
and more. Music making and music learning include
one and all; everyone gets to participate. Music teach-
ers use participatory music making as a way to intro-
duce concepts of rhythm, pitch, melodic shape and
harmonic changes, and form and style.

Then what happens? As our students matriculate
through levels of schooling, music participation be-
comes more selective. We move from participatory
music making as a model to the traditional performance
mode! where perfection is a key goal: no wrong notes
and fewer opportunities for creative music expression.
Performance ensembles—band, orchestra, chorus,
marching band, and jazz band—dominate the secondary
music curriculum with a general music class or advanced
placement theory perhaps added to the curriculum.

For those students attracted to these ensembles the
benefits of this training and experience is expansive and
well documented. Some students go on to professional
music careers; others carry their extra-musical and
musical experiences with them into other careers and
as an integral part of their personal lives. We are not
advocating changing this component of our nation’s
music education tradition.

Dave Williams’ review of several studies (Williams,
2012) has shown that on average across the country, by
the time students advance through middle school to
high school, only 20 percent of students are involved
in these traditonal music classes (also see Elpus and
Abril, 2011 and NJAEP, 2014). Many students who
participated in music making in the lower grades have
since distanced themselves from school music. These
are what we call “The Other 80%,” the students who
no longer are active in the traditional secondary school
music program. It is further insightful, that while
nationally only 20 percent on average are involved in
traditional secondary performance ensembles, a much
greater percentage of students sing or play an instru-
ment outside of school. The longitudinal series of
studies, Monitoring the Future (Johnston et al., 2010),
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showed that over some 30 years, an average 57 % of
students in 8th, 10th, and 12th grades—not just those
in music classes—reported that they play an instrument
or sing outside of school at least once or twice a month
if not daily. In terms of lifelong music making, the
NAMM-commissioned Gallup survey (NAMM, 2003)
showed that 54% of households have someone that
plays a musical instrument and 48% play two or more
(see Williams, 2012, for a full discussion of these data).

McAllester’s predictions in the 1967 Tanglewood
report were incredibly prescient. He stated some 60
years ago:

“We have a splendid beginning in the early
grades, when children are sometimes lucky
enough to get acquainted with rhythm and
melody on all sorts of simple and unconventional
instruments. They have the thrill of exploring the
delights of free creativity without a long appren-
ticeship in technique first.... We might entertain
the idea that someone who never does develop
skills on conventional instruments could become
a gifted performer on unconventional ones....
Someone who never learned to read conventional
notation might nonetheless become an outstand-
ing composer in some medium where notation
has yet to be invented, or may even be impossible
to invent” (p. 97).

Field of Dreams. Change is on the horizon with
new playing fields designed within our traditional mu-
sic curriculum. Music teachers, innovative and self-mo-
tivated, are creating new environments for The-Oth-
er-80% to explore students’ creative music potential.
It is being done in many ways: song writing, guitar and
ukulele ensembles, Mariachi bands, drumming circles,
and various ethnic ensembles. All these activities help
bridge music education in school with music in society
and use these activities to nurture a greater knowledge
and appreciation of the building blocks of music that
encourage lifelong music making. They do so with the
challenge, like Ray Kinsella dreaming of the return of
Shoeless Joe Jackson to baseball, that “if we build it,
they will come.”

Bluegrass Music News  SPRING 2014



Technology at Bat. An ever-expanding group
of teachers is using music technology as a strategy
to reach these students. They are using laptops and
tablets with software like GarageBand, Mixcratft,
and Abelton Live, to engage these “non-traditional”
students in ways that nurture creative performing
and composing talents. Reading traditional notation
and performing on traditional instruments are not, as
McAllester suggested, a prerequisite—students’ ears
become their guide with the music teacher as their
music creativity coach.

We built the website http://musiccreativity.org
several years ago as a way to collect the stories of music
teachers who were building their own music technology
field of dreams--an online forum to share success sto-
ries working with non-traditional music students. Like
those teachers implementing guitar and ukulele en-
sembles, the students motivated to make music through
technology were discovering ways to bridge school
music training with the music they enjoyed in society:
rock, hip-hop, DJ mixes, mash-ups, jazz, and more.

Go the Distance! In Rick Dammers’ research
(Dammers, 2012), he found that some 14 percent of
high schools in the nation have some form of technol-
ogy-based music classes. On our website (musiccre-

ativity.org) you will find some 30 profiles of teachers
who have been successful using technology to build
programs for the non-traditional students. They often
start with one class—perhaps even an after-school ac-
tivity. As the program expands, the profiles show more
advanced classes added in music technology, MIDI-
based performance ensembles, studio recording and
mixing, and even student-managed recording labels.
As the voice to Kinsella encouraged, “go the distance,”
the success of these programs develop their own kinetic
energy. Students, some academically or behaviorally
challenged, gain self-confidence, increased positive
attitudes, and find intrinsic reward from creating and
performing music in new and novel ways.

Take the Initiative and Build It? You may be ask-
ing, as Ray Kinsella did, “What’ in it for me?” Fol-
lowing the belief shared by most music teachers that if’
HIUSIC IS important, it s important for everyone, creating
a technology-based music class can be tremendously
rewarding, both through successfully reaching the
‘other 80%’ student and through exploring the creative
pedagogical possibilites offered by technology. Beyond
these rewards, the expansion of the music program im-
proves the program’s position within the school, since
the move students that study music, the more inportant
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Introducing the RICO Take First Student of the Month.

Beginning March 1, 2014, when your clarinet or saxophone students submit a video playing a solo
piece from their annual state competition list* your student can win $250 in D'Addario Woodwinds
accessories and your school could win up to $3,500 in grants. Have your student simply play and
record a solo piece and then tag submissions with #takefirst on Twitter, YouTube, Facebook, or
Instagram. For more information and entry rules, visit daddario.com/takefirst.




music will be to the school.

A perusal of the profiles on our website will show
technology programs that have greatly expanded from
the first class offering. These programs have grown
large enough with expanded student interest that the
school administration begins to view them as inte-
gral to overall curriculum and are more proactive in
providing new funding and resources to ensure their
continual success (e.g., profiles on our website from
Greenwich H.S. in Connecticut, Brookfield H.S. in
Georgia, and Lebanon H.S. in Ohio). In one high
school, some 60 percent of students take at least one
music technology class. Further, these teachers report
that many students continue after graduation to college
study in music performance, business, recording, and
technology.

You may be surprised to find that your school
administrator is more supportive of classes for the
non-traditional music student than you think. Rick’s
survey of secondary school administrators (Dammers,
2012) found that two-thirds of high school principals
surveyed agree that music technology classes would be
valuable in their schools and 56% who offer no music
technology indicated that it would be feasible to offer
such a class in their school.

Whether you use ukuleles or GarageBand, take
the initiative and create an experience designed for
the non-traditional music student. If you build it, not
only the other 80% will come, but the sponsors will as
well—the parents and administrators!
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